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Abstract

Language plays an important role in our everyday lives. It cannot be separated from
our daily communication. English is an international language and used by all people in the
world to communicate with each other. This language is as a foreign language for the EFL
students particularly in Indonesia. Therefore, in teaching this language, code-switching
usually occurs.This study aims to find the perception of the EFL students towards the use of
code switching in the classroom. The students under concern were the classroom of English
subject for the higher education. The method of collecting data of this study was directly
from the questionnaire of the students. Qualitative research was applied in this study in
analyzing the data. There were thirty-one students involved in the questionnaires after they
finished the class of English subject. The data from the questionnaire was analyzed based on
theory of Cohen (2010) to investigate the perception of the students on the use of code
switching in learning English. The result showed that students give the positive
perceptionregarding to the use of code-switching in teaching and learning English as a
foreign language. It is hoped this positive perception on the use of code switching can be
used in teaching and learning English for EFL students.
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Introduction

The use of code switching is always as an issue in teaching and learning foreign
language whether this can improve the students understanding on their target
language or not. This method is usually used in the activity of teaching and learning
language. Code-switching is the situation when the speakers use their target language
and their first language back and forth. Lin (2013) defines code-switching as the use
of two languages code by either teachers or students in classroom setting. Code-
switching as debatable phenomenon can be viewed based on pro and cons side.
According to Ustunel (2016), Code-switching, viewed by affirmatives, it is believed
to bridge the teaching and learning process. However, code-switching is a normal
used since 1980s by most scholars and they have come regard it as a natural product
of bilingual and multilingual use of language. The use of code-switching in teaching-
learning process is a normal phenomenon. It is mentioned by Jingxia (2010), that the
code-switching overuse may affect to the students’ optimization of using English
compared to the class which uses English all the time. However, the use of code
switching might help the students in learning English, since they still have only a few
vocabularies. Besides, the other reason is, the students are not familiar yet with the
structure in their target language, and therefore, in explaining the target language, it
is better and important to switch the code, to get the students understanding in the
first place. Moreover, in delivering the lesson particularly English as the foreign
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language, if the teacher always uses their target language in the classroom, it seems
that the students mostly feel tensed and stressful since they have not mastered it yet
then it can reduce their interesting in attending the class. This situation is not
expected by the language teacher. However, on the other hand, according to Zhu
(2008), it is afraid that code-switching distributes more disadvantages and may affect
the way students communicate later. Students may think that practicing the target
language is not important since the teacher always gives the translation or switches
the codes. Referring to the above phenomenon, this study was focused to see the
students’ perception regarding to the use of code switching in the classroom by the
English lecturers. The findings of this study are expected to be used as a reference in
teaching an English as a foreign language.

Materials and Method
This phase is to explain the literature reviews used in this study. Besides that,
the research method of this study is also described in this part.

Previous Research Review

There were two previous studies from the two different journals that are
already published. The first Journal is written by Thomas WahyuPrabowoMukti and
RetnoMuljani (2016) with the title “Code-switching in the Instructions of English
Language Education Study Program Lecturers”. This was published in LLT Journal
Vol. 19 No. 1 - April 2016. The aims of this research were to find out the types of
code-switching that the ELESP lecturers employ in their instructional languages are
and second and to find out the reason for employing the code-switching in their
instructional language. The results of this study showed that the type of situational
and metaphorical code-switching was employed by the lecturers. In addition, the
writer also found that the participants of the study code-switched for the reasons
which can be classified into addressee, topic, emphasis, persuasion, solidarity,
affection, nature of the subject and strategy. The second result of this study also
found that the purpose of code-switching in lecturers’ instructional languages was
mainly for the students’ understanding.The second article is written by Md.
Obaidullah (2016) with the title “Code-Switching in EFL Classroom: A Bangladeshi
Perspective”. This was published in Theory and Practice in Language Studies
Journal, Vol.6, No.5, pp. 924-934, May 2016. This paper aims to expose the
plausible reasons behind the application of first language (L1) in English as Foreign
Language (EFL) Classrooms. The findings of this survey show that a switch to L1,
whether initiated by the teachers or the students, makes the lesson or topic discussed
in the class more comprehensible.Those results of studies in two difference journals
are as references for the writer in finding, analyzing and describing the results of this
study. There are some similarities between those two studies with this study. The
similarities are on the research object and the aim of this study, which is to find the
students’ perception toward the use of code-switching in classroom. The second
journal is written by R. Rahmina, RoswitaLumbanTobing, (2016) with the tittle
“PenggunaanAlihKode (Code-switching) dalamPembelajaranBahasalnggris di MA
Mu’AllimaatMuhammadiyah Yogyakarta™.
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This was published in Ling Tera Volume 3 — Number 2, October 2016, (191-
202). This journal is written in Bahasa. This research aims to describe the type of
code-switching that was happened in learning English and the background factor of
using the code-switching in English teaching and learning process in MA
Mu "allimaat Muhammadiyah Yogyakarta. The result of this study showed that the
use of code-switching in English subject in MA Mu®“allimaat Muhammadiyah
Yogyakarta happened in 166 data. Next, the data was divided into two types of code-
switching, they were; (1) intra-sentential code-switching was happened in 61 data
(37%), and (2) inter-sentential code-switching was happened in 105 data (63%).
Another result showed that the linguistics and non -linguistics factors as the
background in using the code-switching. The dominant factor was the linguistics
factor as the background of the students’ lack understanding.

Method

In conducting this research, qualitative research was used. According to
Creswell (2014), qualitative research is an approach for exploring and understanding
the meaning individuals or groups ascribe to a social or human problem. In this
study, to support the qualitative data, questionnaires were used as the instrument of
this study. The questionnaires were adapted from the questionnaires in Obaidullah
(2016). The participants were asked to fill the questionnaires based on their
perception. The data forms the questionnaires then analyzed to figure out the
perception of the students regarding to the use of code switching in teaching and
learning English. The participants of this study were thirty-one (31) higher education
students. They were in the second semester. They must take two English subjects
along their four years’ study. In semester 1 they got English | and in semester two
they got English 1I. This study used a Likert Scale as the type of the questionnaire.
According to Cohen (2010) a Likert Scale provides a range of responses to a given
question or statement.

Result and Discussion

This phase is presenting the result and discussion of this study. The students’
answers toward the questionnaires are presented in the form of table.
Result

As the purpose of this study is also to find out the students’ response on the
use of code switching in learning English, below is the graph that shows their
response. There were fifteen questions to be answered by the students regarding to
the use of code switching.

Table 3.1
Result of Question 1 “Teacher switch code in the classroom”
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q1 | Frequency 9 21 1 31
Percentage 29.03 67.7 3.2 100
Table 3.2

Result of Question 2 “Teacher uses frequent code switching in the class for beginnerstudent”
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Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q2 | Frequency 9 19 3 31
Percentage 29.03 61.29 9.7 100
Table 3.3

Result of Question 3 “Teacher reduces the frequency of code switching when the student
become more senior”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q3 | Frequency 4 17 6 4 31
Percentage 12.9 54.8 19.3 12.9 100
Table 3.4

Result of Question 4 “Code switching from English to Indonesian, teacher can better explain
the grammatical terms, new, and familiar topic and vocabulary in the text”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q4 | Frequency 14 15 2 31
Percentage 45.2 48.4 6.45 100
Table 3.5

Result of Question 5 “By code switching from English to Indonesian, teacher can make the
lesson content taught in the class more comprehensible”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q5 | Frequency 11 17 3 31
Percentage 35.5 54.8 9.7 100
Table 3.6

Result of Question 6 “By code switching from English to Indonesian, teacher can better
clarify task instruction”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q6 | Frequency 16 13 1 1 31
Percentage 51.6 41.9 3.2 3.2 100
Table 3.7

Result of Question 7 “Teacher can better discipline the students by code switching from
English to Indonesian”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q7 | Frequency 8 12 10 1 31
Percentage 25.8 38.7 32.2 3.2 100
Table 3.8
Result of Question 8 “Continuous use of English in the class makes the class tedious and
monotonous”
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q8 | Frequency 7 11 10 3 31
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| Percentage | 226 | 355 | 323 9.7 100
Table 3.9
Result of Question 9 “Code switching makes my lesson enjoyable
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q9 | Frequency 9 20 2 31
Percentage 29 64.5 6.45 100
Table 3.10
Result of Question 10 “I feel satisfied with my learning process when teacher switch codes”
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q10 | Frequency 6 20 4 1 31
Percentage 19.35 64.5 12.9 3.2 100
Table 3.11

Result of Question 11 “Code switching gives me comfort while understanding difficult
topics or instruction”

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q11 | Frequency 12 17 2 31
Percentage 38.7 54.8 6.45 100
Table 3.12
Result of Question 12 “Code switching helps me feel less tensed”
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q12 | Frequency 4 17 8 2 31
Percentage 12.9 54.8 25.8 6.45 100
Table 3.13
Result of Question 13 “Code switching makes me feel less lost during the lesson”
Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q13 | Frequency 1 14 10 6 31
Percentage 3.2 45.2 3.2 19.35 100
Table 3.14

Result of Question 14 “Do you favor teacher’s code switching from English to Indonesian in

the classroom?’

Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q14 | Frequency 4 23 4 31
Percentage 12.9 74.2 12.9 100
Table 3.15

Result of Question 15 “Teacher’s code switching accelerates learning process of the student
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Response Strongly | Agree | Undecided | Disagree | Strongly Total
Agree Disagree
Q15 | Frequency 5 22 4 31
Percentage 16.1 70.98 12.9 100
Discussion

From the above table, it shows the response of the students in the classroom
when the teacher switches the code. The question of number one is ‘Teacher switch
code in the classroom’. There are 67.7% students ‘agree’ when the teacher switches
the codes in the classroom, 29.03% students are ‘strongly agree’, and the rest 3.2%
students are ‘undecided’. From this result, here can be seen that the students feel
comfortable when the teacher use two languages, they are their first language and
their target language. This is because they do not use their target language in their
everyday conversation. Therefore, it is difficult for them to understand their target
language without switch the code into their first language. This is also the way to
improve their interest in learning English language. The second question is ‘Teacher
uses frequent code switching in the class for beginner student’. There are 61.29%
students ‘agree’ with this question, 29.03% students are ‘strongly agree’, and 9.7%
are ‘undecided’ with this question. From this result, It seems that they like the idea of
using the code switching when they are in the first semester though they already
learned this language from elementary school. Here in this program, the students
must take English subject in two semesters; they are English 1 and English 2. In the
first semester, the syllabus is about the general English and the syllabus of the
English 2 is about the English for Special Purpose, particularly in terms of
technology of computer. In each English class, the students are expected to be active
in the class during the learning process. Sometimes it is not an easy task for the
teacher to push the students’ motivation and it depends on the topic. The use of code
switching frequently can be very helpful for the students in understanding the task
and also for the teacher.

In the third sentence, the question is related with the second question,
‘Teacher reduces the frequency of code switching when the students become more
senior’. There are 54.8% students ‘agree’, 19.3% ‘undecided’ and 12.9% ‘strongly
agree and disagree’. From this result, more than 50% students agree with the
question, it seems that they realize that they must improve their understanding in
using English when they are in the second semester and become senior since they
have already experience when the teacher used the code switching in the first
semester. Based on this finding, it seems that the students have a confidence in
learning their target language. They get use to listen the teacher’s explanation in
English or minimizing to switch the code into their first language. They must have
their own responsibility in improving their learning process.

The fourth question is ‘By code switching from English to Indonesian,
teacher can better explain the grammatical terms, new, and familiar topic and
vocabulary in the text’. There are 48.4% students ‘agree’ with this, 45.2% are
‘strongly agree’, and 6.45% are ‘undecided’. Grammatical term is the most difficult
part of the lesson that the EFL students usually afraid of. In explaining this difficult
part of learning English, students really need to be given the explanation clearly in
both languages, English and Indonesian. Teacher can translate some points into
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Indonesian to make sure that the students get the point of the lesson. Moreover, it is
also important to give an explanation about the similarity and differences between
their first language and their target language before starting to study grammar. Their
first language which is Indonesian language has some similarities and some
differences with their target language or English. This is the basic materials that the
teacher must explain in the students’ first language to get their understanding.

The fifth question is ‘By code switching from English to Indonesian, teacher
can make the lesson content taught in the class more comprehensible’. Most of the
students are ‘agree’ with this, the percentage is 54.8%. The second response is
‘strongly agree’ with 35.5%, then it is followed by ‘undecided’, it is only 9.7%. From
this result, it is clearly seen that the students are more comfortable when the teacher
switch the code. By switching the code, teacher can get the students’ attention to the
lesson content. It is not an easy job to get their attention in the classroom even for
one and half hour. Students usually only concentrate to the content less than one
hour, and it might reduce when they do not understand what the teacher says in front
of the class. Switching the code is a solution and they agree with this method of
teaching to make the lesson content more comprehensible.

The sixth question is ‘By code switching from English to Indonesian, teacher
can better clarify task instruction’. For this question, the students are ‘strongly
agree’, then followed by ‘agree’. They are 51.6% of ‘strongly agree’, and 41.9%
‘agree’. There are also ‘undecided’ and ‘disagree’ answers for this question, and both
are 3.2% of the students. From this result, students are strongly agreed when the
teacher switch the code into their first language when clarifying the task instruction.
The reason must be because of the task is the important part of the scoring system
that the teacher usually uses for their final score. If the students do not understand the
task instruction, they will be lost, and they have to take the consequences of their
mistake. Absolutely, one of the teacher’s tasks is to make the students get the point
of the instruction. By switching the code, it is hope that they will understand the
instruction then they can make the task correctly according to the instruction.
Therefore, it is better to clarify the task or instruction that the students must do in
their first language to avoid the incorrect feedback from the students regarding to the
task.

In terms of the students’ discipline, the code switching has an important role.
It is proved by the seventh question ‘Teacher can better discipline the students by
code switching from English to Indonesian’. There are 38.7% ‘agree’ with this,
25.8% are ‘strongly agree’, then ’32.3% ‘undecided’, and the last is ‘disagree’ with
3.2%. Based on the result of this question, it is found that more students agree with
this although not more than 40% while the percentage of ‘undecided’ is in the second
place. Teacher can discipline the students by switching the code into their first
language; it means that teacher can use the language that is familiar for the students.
It seems very useful to get the students’ attention if teacher switch the coed into their
first language. Discipline is the key to get to the goal or the purpose of the learning
process. Therefore, this is very important besides explaining the lesson.

Teacher needs to use code switching in teaching the EFL; therefore, the class
will not be boring. This statement is supported on the eight question ‘Continuous use
of English in the class makes the class tedious and monotonous’. Based on the above
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table, it shows that the percentage of ‘agree’ students is 35.5%, and some of them are
also ‘strongly agree’ with that question and the percentage is 22.6%, but there are
also some students’ responses are ‘undecided’ with the percentage of 32.3%. Only
few of them response for ‘disagree’ with 9.7%. From this result, it is a fact that in
learning process particularly learning the foreign language can be so boring. Here,
teacher’s creativity is very needed in creating a comfortable situation during the
learning process. Switching the code from English into the students’ first language
could be a good way to get the students attention and reduce the monotonous.
Learning target language does not mean that teacher only have to teach using the
target language, it is better to switch into the students’ first language and then back to
the target language, therefore, for some students who do not very understand the
target language, they will not feel lost and bored. This way is also expected can build
the students’ motivation.

For the questions on number nine and ten, both of them have a similar
positive statement regarding to the use of code switching by the teacher. The
question of number nine is ‘Code switching makes my lesson enjoyable’, and the
question of number ten is ‘I feel satisfied with my learning process when teacher
switch codes’. The percentages of ‘agree’ students for those questions are the same.
It is 64.5% students ‘agree’ with those two questions. They also give a response for
‘strongly agree’, ‘undecided’ and ‘disagree’. Their percentage is 29% and 19.35%
for ‘strongly agree’, 6.45% and 12.9% for ‘undecided’, and 3.2% for ‘disagree’ is
only found in question ten. Students do agree by switching the code, they feel enjoy
learning the target language. Students might feel free to ask question in their first
language if they do not understand the materials. The first important thing is how to
make the students feel comfortable in learning the target language to make them
understand the concept and the basic knowledge of the lesson. The goal of the
learning process must be easier to achieve if the students feel enjoy and comfortable.
Students will feel satisfied with their good achievement and improvement.

There are also the same percentage of ‘agree’ answer for the question of
number eleven and twelve. The ‘agree’ percentage is 54.8% for both questions. The
question of number eleven is almost similar with the question of number twelve in
terms of the meaning. The question of number eleven is ‘Code switching gives me
comfort while understanding difficult topics or instruction’, and question of number
twelve is ‘Code switching helps me feel less tensed’. It seems that since the students
feel comfortable when the teacher switches the codes, it is then automatically
affecting the students feeling. They do not feel stressful when the teacher switches
the codes which are important to improve their ability. Besides the ‘agree’ response,
there are also ‘strongly agree’ response, ‘undecided’, and ‘disagree’. The smallest
percentage is 6.45% for the ‘disagree’ response regarding to the question of number
twelve. The percentage of ‘strongly agree’ for both of those questions are different
significantly, they are 38.7% for question of number eleven, and 12.9% for the
question of number twelve. For the response of ‘undecided’ is also different
significantly for both of those questions. There is 6.45% for the question of number
eleven, and 25.8% for the question of number twelve. On the other hand, there is still
positive response from the students since most of them agree with the statements.
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For the question of number thirteen, there are 45.2% for ‘agree’ response,
19.35% for the °‘disagree’ response, and 3.2% for both ‘strongly agree’ and
‘undecided’ responses. The question is ‘Code switching makes me feel less lost
during the lesson’. Students may get lost when they do not know the meaning of the
words that teacher uses in explaining the material during the learning process. It is
not easy to open the dictionary every time they do not know the meaning of every
single word that they are listening during the class. It might take time to check the
dictionary and then it is impossible to be focused on the whole lesson. This situation
can make them feel lost and frustration to follow the lesson. Most of the students,
nowadays, they are easier to give up with the difficult situation. Therefore, to
minimize the frustration, switching the codes after explaining the lesson in their
target language might be very useful and helpful for them.

The fourteenth question is ‘Do you favor teacher’s code switching from
English to Indonesian in the classroom?’ The response shows that almost more than
half students agree with this question. The percentage is 74.2%, then it is followed by
12.9% for both of ‘strongly agree’, and ‘undecided’ responses. Based on this result, it
shows that students support the teachers in switch the codes during the lesson.
Teachers can systematically switch the code from English to Indonesian language to
see the effectiveness of the learning process.

The last question is ‘Teacher’s code switching accelerates learning process of
the student’. The students’ response is positive as well as the previous question.
There are 70.98%, 16.1%, and 12.9% for ‘agree’, ‘strongly agree’, and ‘undecided’
responses. Switching the code from English to Indonesian will minimize the
students’ time in checking the dictionary to find the meaning of the words that there
are not familiar. Students may depend only on teacher’s code-switching to help them
find out the meaning of the difficult words.

Conclusion

In conformity with the aim of this study, there was to find the EFL students’
perception on the use of code-switching in the classroom. Based on the questionnaire
it was found that the “Agree” answer got the highest number. It means that most of
the students answered “Agree” in all questions. The finding shows that the highest
answer in almost all questions was ‘Agree’. This ‘Agree’ answer was chosen by the
students in 14 questions, and only in 1 question has the highest “strongly agree”
answer. From the questionnaire, then it can be concluded that the students give the
positive perception regarding to the use of code-switching in teaching and learning
English as a foreign language. This study has a small contribution on the same
research area of code switching. It is hoped that there will be various and deep
studies regarding to the use of code switching particularly for Indonesian EFL
classroom.
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